Anecdotes about Language, Culture, Tdentity and Power
fvom the Deadly Nay.s to Learn project |
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similarities in language and culture across groups. They also illustrate the fact
that it is through contact berween peoples that we learn from (and about) each
other, and also about ourselves.

Through the process of review, it became apparent thart different yarns “press
butrons” for different people: where one reviewer found a given yarn very
powerful, another reviewer found it mildly interesting, and vice versa. This is
because of differing backgrounds that readers bring with them. While different
readings were apparent within cultural groups, they were significantly
amplified across them: in some cases, Aboriginal and non-Aboriginal reviewers
took markedly different meanings from the same yarn. In review, these
differences became a catalyst to further discussion and enabled the people in
question to Jearn more about each other, themselves and their respective
worldviews.

The yarns have been loosely organised into clusters of similar ideas, but these
divisions arc arbitrary. Language, culture, power and identity are inextricably
linked, and teachers who proceed without taking account of these factors in
curriculum and pedagogy do so at their peril —and that of their students. Not
only do the “different” students suffer in a culturally and linguistically
blinkered curriculum, but so too do students who make up the “mainstream”
because they are denied the opportunity to taste the cultural and linguistic

diversity that is one of Australia’s great assets.

What should 1 do with these yarns?

Read them, think about them and talk about them with colleagues, friends
and family. Also, see if someone who is culturally or linguistically different
from you is willing to calk about them.

Think especially about what these yarns mean in terms of the curriculum and
classroom activities you offer your students.

You might also show some of these yarns to your students, to get them

thinking and talking about cultural and linguistic diversity.

Editor’s Notes

Throughout this book, editorial modifications and commentary have been
kept to a minimum so the yarns, and the voices telling, them can “speak for
themselves™.

The three sectors involved in the Deadly Ways to Learn project have different
titles for the Aboriginal support personnel chat work alongside teachers in
schools. For this reason, Aboriginal support personnel have been variously
referred to as Aboriginal Teacher Assistants (ATAs) or as Aboriginal and Llander
Education Officers (AIEOs). This difference refleces the difference of sectors
from which the yarns have been drawn and does pot reflect a difference in the

roles or expertise of the people involved.
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